ED 113 979 . . . FL 007 297
AUTHOR Stevick, ®arl W. . T 4
TITLE - Alienation as, a Factor in the Learning of Foreign
- g5 Languages. .o : )
- PUB DATE V! Nov 75 ' ’ : S I e
NOTF ' .6p.; Paper -presented-at the Annual 'Mgetifig of the °
*. . Mmerican Council on the Te€aching of Foreign ,Languages.

“+eacher, dthers from the student's failure to live up to what he

(Ruthor), . ‘ : .

DOCUMENT RESUME |

. (Washington, D.C., Noy.. 27-30, 1975)
EDRS PRICE . MF-$0.76 HC-$1458 Plus Postage . ' e
DFSCRIPTORS Classroom Environmen+*; Classroom Participation; )
: Fducational Psychélogy; Educational Strategies;
: ’ . Language Instruction; Learning Characteristics;
! , Psycholinguistics; *Psychological Needs; *Second
. - Language Learning; Security; *Self Concept; Self
. F&teem; *Studen* Alienation; Student Teacher -~
Pelationship; *Teacher Behavior; Teacher Role - .,

. . . /'” ¢ N < . ”
ABSTRACT S N v _

: ‘ . A student's self-image is his most precious* .
possession. Yet this image is constantly threatened in a.language
class (or anywhere else). Some threats come from the foreignness of
the lanquage, others from the power imbalance between student and-

expects of himself. 211l of theses threats produce various kinds of
defensive behavior, which interfere with the quality as well as with
+he guartity of learning. Teachers should try to run their courses in
ways which will reduce these threats. A general strategy might
include three elements: (1) trying to maximize student security; (2)
arranging- for students to study in ways that maximize their own '
self-investment in the enterprise; (3) 4llowing students, as much as .
possible, *o leann from “hemselves and from one another, rather than
directly from the teacher. These three elements are compatible with
one another if the teacher concentrates on establishing and
maintaining classroom routines and making necessary information L
available when needed, and if +he teacher allows the students a large.-
amount of rasponsibility for who says what to whom, anpd when.

’
¢ «

*******#****ﬁ*y#**#g************************************************é:i\
* Documents acquired by ERIC includs many informal unpublished, *
* materials not available from other sources. ERIC makes every effort *
% +o0 obtain the best copy available. Nevertheless, items of marginal *
* reproducibility are ®ften encountegsg'and tips affects the quality *
#* of +he microfiche and hardcopy reprdductions ERIC makes available *
* vi@/{ﬁe.ERIC Document Reproduc*tion Service (EDRS). EDRS is net *
* responsible for the quality of the original document. Reproductions *
* #*
#* *

supplied by EDPS are the best that can be. made from the original.
*****tg**********y***************************************************

- s

¢




o_

ED113979

\

FLo0 7297

| ' : .
" ALTENATION AS A FACTOR IN THE U'S DEPARTMENT OF HEALTH,
: : EDUCATION & WELFARE
NATIONAL INSTITUTE OF
. EDUCATION
LEARNING OF FOREIGN LANGUAGES THIS DOCUMENT “as BEEN REPRO
_ ) . DUCED EXACTLY AS RECEIVED FROM
; I THE PERSON OR ont:quznlou ORIGIN
I S . ATING IT POINTS OF VIEW OR OPINIONS
P ind Earl.W. Stevick STATED DO NOT NECESSARILY REPRE
L . X SENT OFFICIAL NATIONAL INSTITUTE OF
/ , '/,' - Eoreign Service Institute EDUCATION POSITION OR POLICY

Department of State

- "
; . R N . . v

o
-

\ - ‘D( ’ . : N - ) .
This paper is dn attefipt to condense into ten minutes some ideas

o “ | ~

-—

that I have disciissed with many groups of ‘language teachers in recent
) . " L]

months. The Fymphesis is my own, but I‘must achhowledge debts to

| l,‘, °

* Charles A. C fr#n and Exnest Becker. [t is based on experiences as

1 ' g A

‘ .
student, teadher and supervisor, but I have written it from the student's

oint| of vie*L b ! ] . g

As a stpdent’ of a féreign lahguage, I am first of all a human be-
"ing.| And-as 'a human being, I am in a position that is not shared by

! - i : .

.

embers of any other species: I see myself as the center of my own

the

»

uniyerse, but at_the same time I know that every other h%man being also

v

sees himself/herself iﬁvtne fame,way. I knbw that I.am unique, and I -

alsp know that someday I will die. I need to feel that' I am "an object

.0of primary value in a worldlof meaninkful action,'

yet the value system
— .

’&e\idws.‘ I need to feel that;I am good, and that I am whole, &et how can,

‘ i

. . o _ i
a finite .being, be certain of my own goodness, or achieve whdleness?
. . ' ’ & '
.And so my encOunters with other people have contradictory effects
. * ‘ ‘ %
op¢me. I cannot live--or at least I °‘cannot be human--without others; yet

' Al .
.aﬁfthe same time their. very dtherness is a threat to me: under con- a .
v .

ditébns of famine or crowding, they endanger me physiéally, but under

f; . . . -
. t N N
anyJ%ircumstances, the ways they live and the values that they hqgld are

a?pétenéial denial of my own self-image. This is the pain of otherness.

The Latin word for it is "alienation." ) |
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. In my language class, I find the pd?éntial for experiencing aliena-

AN .
tion across at least four boundaries. The first is the boundary between
. - ¥ !
p .
the cultural group of which ‘I am a member--the group that supports me in

—

] T -
- . . )
my self-concept as well as in my phy3ical existence--and the group that

;;_ speaks the othér-(the alien'!) language. I find this kind‘of alienation
mbre in' my 1ang;age class than in my other classes, and more than in
most of my encounters outside of school.
The remaining kinds of alienation re as common oytside of the
language class as they are inside it. The sécond;boundary'is that which .~
. )
,\separates ﬁe as an ignorang; poweriess and evaluated learner from the

//,3114kn3¥}nggvpowerful and evéiuéting_teécher.
s . ' ’

The third boundafy is Egggggn.me and mf fellow students. They com-
pete with me for the attention and approval of the all—knowing)'powerful

evaluator. In a&éition, however, .I also want their attention andapproval,‘
socialiy as well as cognitively.. Trying Yto please*both them and the .
\ !
J teacher sometimes produces conflicts within me. " : 3

‘The final kind of aliénation is*between me and myself: between

the performing me and the critical me who is observing the performance; <.

) p :
between .the me who is striving to be adequate, and the me who has

internalized other people's ideas of what adequacy is. This is the-

.deepest and the most stubborn kind of alieqﬁxion.‘ All of these four
- ‘N -~

' Kinds of alienation carry with them thﬁf{%reat of considerable pain.
Therefore in any of my encouanfg,With ther péople——and my

* language class is no exception--I“am vulpérable, and must protect my-

self. Some of the means that I e

oy for this purpose-fall into the

classical categories of "withdphwal" and "aggression.'" Withdrawal may

’

take such forms a hronic Aatdgness, or\trying to avoid the teacher's

eyé, In being aggre2§¢<i: I sometimes engage in antisocial behavior,

~




. . -3
: or I may slap my forehead with the heel of my hamd when I make a mis-

o

take. A third type of defense is to study hard, come up with the

AN

right answers on the test, and get ‘an A for the course. This last

type is much less dnnoying to my teacher than the first two are, but
it is only a little less detrimental to genuine leafning. It has,
for me, produced a kind of pseudo-mastery, which has evaporated soon

. after the final examination. And it has left me, in 1ater/kontacts
.

with ordinary speakers of thé anguage, in the paranoid posture of -

gexpecting them‘to be more interested in how I am speaking thdn inwhat
~ I am saying. I have therefore sometimes tried to avoid speaking to
I v .
. ‘ them at all. - -
s . ) - ")
' These, then, are some of ‘the imsights which I believe my teachers. o

might profi from in the field of personality theory. There remains

time on to state a goal toward which these insights might direct
¢ o _
'Ey/f;aclﬁrs,vand to sketeh the briefest outline of a general strategy

*

" for approachimg that gdal.
-~ )
- Z B . - ‘ .
e The goal would be to try to run their language courses 1in a way,
“ f/ S n -

~or in ways, that would reduce the deéree of alienation among teachers

and students, make it less necessary for me to defend myself, and

leave me with an incréased feeling of wholemess and worth. Under those

-

conditions, whatever natural ability I have would be more fully re- .
. - , .

leased for learning the language (or for any other task at hand).

>

- What‘general strategy might my tpachers then follow?
I see th;ee elements in tﬁgz strategy. I believe that these
elements flow from the theoretical sources that I have already listed.
v The first is that, other things being equal, I'learn moge and I learn
it better when I feel relatively secure. The concept Qf "security"

is of course multi-faceted and multilayered. The second element is

that, other things bging equal, and given at least some minimum

amount of securit’ I learn better when what I am studying is some- .
O « . - ' . Va
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thing to which I can commit myself--or have‘already committed myéelf—-~
in more ‘than a narrowly cognitive ‘way. Learner-generated materials
would be an extreme example of the application of this principle.

—

The areas and the levels of possible committment are too numerous to
list here, but that very fact makes this element of thé strategy

all ﬁhe more important. Thé third elgment is that, other things be-
ing equal, I learn better from myself-than from anyone else, andthag
I‘leagn better from those whoAare my peers in the power structure,
than I do from those who are above me in it.

-

the same time, or must they settle for some kind of trade-off among ..

. {
But can I expect my teachers to apply all of these elements at

them? Specificially, how can we learners ‘feel 'secure'" when we/;re- .

-~

learning from materials that are at least partiall§ the result of ou;vé
. . -~ .
own choices, and when we are learning from ourselves ahd from one
another? Won't we, under .those conditions, find ourselves flounder-
/ . B
ing, pooling our ignorance, and reinforeing our bwn mistakés? Won't

\ !
this make us insecure? ’

I believe that the three elements work against one another only
if congrol by the teacher excludes initiative from the learners, and
vice versa. What do I mean by '"control" and "initiative'? Under
"control" I include two functions: first, the establishment andv/j
maintenance of rules for classroom behavior, including both deporkment
and learning propedufes. Sécond,b"control" in a language class
means mdking it p;ssible‘for me as a learner to find out how what I
do compares with the language behavior of native speakers. By

A
"initiative" I meaé choice of who is going to sdy what, to whom, and
when. -
~ .
In the sense in which I have defined these terms, 'control" by

the teacher and "initiative" from the learners do not necessarily

work against one apother. I say this because I have myself been in

oy .
) .

.
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classes where 95% control by the teacher and/or the textbook has

been combined with 95% initiative on the part of the students. Though
the actual methods used in these classes have varied widely, the
results have;been quantitatively and qualitatively far superior to

= what the same teachers and comparable students have achieved under

\
other conditidgs. Teacher control has apparently produced the

w " \\
) security, and student initiative has permitted the involvement and
the self;teaching, that our three principles have called for.

'ZReduction of alienation has brought a lowering of barriers, which

in turn has opened the way for a - fuller, deeper kind of learning.




